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Background and Purpose

Classroom observations are a hallmark of standards-based instructional leadership.  They are a prime method program administrators can use to monitor the consistency of instructional practices and their fidelity to standards.  Classroom observers also can use visits to determine relevant topics for professional development, to uncover staff apprehensions, and to connect with instructors on both personal and professional levels.

This Standards-in-Action (SIA) innovation—and the effective teaching and learning practices at its heart—helps program administrators and their leadership team create a visible presence in classrooms and shared, complementary expertise about their programs.  It enables the administrative team to recognize the components of good standards-based instruction, including the extent to which lesson content, instructional practices, and classroom assessments are effective and consistent with the demands of the standards.  
Observing Standards-in-Action is different and separate from formal summative evaluations of personnel.  One of its most powerful features is a reliance on the aggregation of data across instructors and specific teaching and learning practices.  The purpose of Observing Standards-in-Action is to reveal effective and ineffective teaching practices and curriculum choices recurring across multiple classrooms within a program—not to judge the merit or performance of a specific instructor.  Observations of a single instructor cannot provide an accurate portrait of instructional quality within an entire program.  But when findings from visits to every classroom within a program are analyzed, a clear picture of standards-based instruction emerges.  Program administrators can then address the professional development needs of an entire faculty more effectively, by investigating common instructional choices made by multiple instructors.

Observing Standards-in-Action is designed to be formative, non-threatening, and forward-looking—a system in which the observer is clearly invested in instructors’ success.  Through highly structured classroom observations, administrators and other instructional leaders assess how well instructors are teaching standards and employing effective standards-based instructional strategies.  Observers are asked to assume the role of researcher rather than evaluator, coach rather than supervisor.  The intent is not to pass judgment on instructors, but to coach them to more effective practice and create a way to identify improvements needed and share best practices across the program.

Observers come to lessons afresh, as students do, without the benefit of any advance meeting or detailed information about what they can expect to see and why.  The SIA Observation Tool focuses attention on students and what they do in response to instruction.  Through that lens, observers are asked to determine the effectiveness of lessons vis-à-vis state standards.  
Ideally, the SIA observation system will prompt administrators to get into classrooms on a regular basis, since it allows an observer to visit classrooms without preconditions or prior knowledge of the lesson to be taught.
Overview

Observing Standards-in-Action addresses three basic questions: 

I.
Is the content of lessons aligned to standards and relevant to students’ needs, interests, and levels of understanding?

II.
How can lessons be improved to promote higher levels of student learning?  
III.
Based on observation feedback, what do staff identify as priorities for professional development to strengthen standards-based instruction within the program?  
SIA observations identify the extent to which the following effective teaching and learning practices are evident in classrooms: 

1.  Curriculum content of the lessons is aligned to the demands of the standards.  
Effective teaching and learning of standards occurs when there is a direct relationship between instructional objectives, instructional resources, classroom activities, and state standards.  Indicators of this effective practice include lesson objectives clearly derived from the standards and directly related to the instructional resources and activities.  Effective lesson objectives are clear and conveyed to students as expected performance outcomes or results, rather than as mere descriptions of discrete activities students are expected to complete during class.  For example: 

Today we are going to learn how to write fractions and decimals as percents.  (standards-based lesson objective) 

vs.

Today we are going to review the homework and work through pages 117–121 in your textbook.  (description of activity) 

2.  Cognitive level of learning activities is aligned to the demands of the standards.  
Effective teaching and learning of standards occurs when instructors engage students in learning at higher levels of Bloom’s (or another) learning taxonomy through varied questioning techniques and challenging assignments.  Indicators of this effective practice include higher-order questions requiring students to think beyond recall and prompting them to explain their answers, as well as offering students ample wait-time to stimulate thinking and verify understanding.  Assignments should be appropriately demanding, and students should be prompted to be intentional about the learning strategies they use and to assess whether they understand what they are learning.

3.  Standards are translated into lesson content relevant to adult students.

Effective teaching and learning of standards occurs when instructors tailor instruction to the needs, strengths, and interests of adult students, keeping them actively engaged in varied and consequential learning activities.  Indicators of this effective practice include instructors’ efforts to relate lesson content explicitly to adults’ goals as workers, family and community members, and citizens.  Another indicator seeks to measure how instructors provide opportunities for students to create, solve problems, participate in interactive discourse, and otherwise practice their newly acquired skills and knowledge in meaningful contexts.

4.  Standards are addressed by a coherent progression of learning.

Effective teaching and learning of standards occurs when instructors build daily lessons on students’ previous knowledge and make certain students have a common understanding of prerequisite skills and content before new skills or concepts are introduced.  Rather than treating standards as a checklist of isolated content items, instructors cluster standards within and across lessons in ways that take advantage of their natural connections and permit deep and thoughtful coverage for learners.  Indicators of this effective practice include connecting new learning explicitly to previous learning early in the lesson and concluding the lesson by summarizing the connections between what students have just learned and what they will learn in the next lesson.  In addition, effective connections among standards are apparent within the lesson, showing a sensible progression of learning.  
5.  Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.  
Effective teaching and learning of standards occurs when instructors and students use ongoing assessments—and feedback—to monitor and guide student learning and inform their next instructional steps.  Indicators of this effective practice include instructors’ routine verification of student progress during the lesson and specific, accurate corrective feedback to students.  It also includes the provision of extra time and instruction for high-need students; extensions of the lesson for students ready for a greater challenge; and evidence of students being asked to assess, understand, and improve their own learning.

Evidence from observations is captured in a form that generates highly specific data.  An uncomplicated reporting system allows for the easy aggregation and disaggregation of information across instructors and between specific indicators.  These data can be shared in easy-to-read charts and acted upon by program staff.  Through the SIA observations, programs can not only shape professional development, but also determine later—through follow-up observations—whether professional development and other initiatives are producing changes in instruction.  
Materials: What You Need to Begin

· See Guidelines for Meeting Facilitators in Unit 1, Understanding the Standards We Teach 
(p. 20 of Unit 1).
· Copies of standards (one copy for the observer).

· SIA Observation Guidelines (one copy for the observer, 
p. 39).  
· SIA Observation Tool (one copy for each participant and for each observation, p. 22).

· Aggregation of Observation Data Form (one copy for the observer, p. 24).

· Summary of Observation Data Form (one copy for 
the observer and each participant at the staff meeting, 
p. 26).

· Crosswalk between the Effective Teaching and Learning Practices and the SIA innovations (p. 40).

Timeframe to Complete the Process 

Conduct a pre-observation meeting (about 2–3 hours) with your staff to explain the purpose, principles, and content of the SIA observation system.

Observe an entire lesson (about 1 hour per observation).  In some cases, one lesson will fill the entire class period.  In other cases, several lessons may be presented during a class period.  If classes include several lessons, you can choose to observe just one.

Allow time to observe all classrooms in your program—or a majority of classrooms, if you administer a large program with 20 or more instructors.  If you ask others (e.g., directors, coordinators, or lead instructors) to conduct observations, then expand the total number of observations conducted to ensure consistency and reliability in the findings.  The more staff observed, the more reliable your data.  If you administer a small program with only three to five instructors, consider observing each instructor twice to improve the reliability of the data.

After conducting all observations, synthesize the results and think through a preliminary set of professional development priorities (2–3 hours).

Finally, hold a meeting with staff to discuss the findings (2–3 hours).

Total time required: approximately 6–9 hours, plus time for observations.

Directions for Implementation 

Preparing to Conduct Observations

I.
As a refresher on how to facilitate groups, review the Guidelines for Meeting Facilitators in Unit 1, Understanding the Standards We Teach.

II.
Before conducting observations, meet with staff to explain the purpose and principles of Observing Standards-in-Action.  The observation system works best when it is well understood by both observers and those to be observed.  Instructors may be apprehensive about being observed, so take time to reassure them that observations will not result in individual personnel evaluations.  
III.
Distribute the SIA Observation Tool (see p. 22).  Discuss in some detail what teaching and learning practices will be measured, so that instructors understand the components of the system and welcome the observations as an engine for continuous improvement in standards-based instruction.  
IV.
Review a videotaped lesson with your instructors to help make the practices and indicators come to life and to ensure that they are understood.  Videos of SIA lessons are available on the Department’s Adult Education Content Standards Warehouse Website at: http://www.adultedcontentstandards.ed.gov/.  

Using the SIA Observation Tool with an actual lesson on videotape will enable instructors to gain and share an understanding of what constitutes “evidence” of each indicator in concrete terms.  Instructors also are likely to get ideas from watching another instructor in action Just going through this process will prompt them to reflect on their own practice and to consider—and perhaps sharpen—each element of their lesson delivery.  
V.
To further strengthen staff understanding of Observing Standards-in-Action, you can implement a Lesson Study (described in Unit 2, Translating Standards into Curriculum) that incorporates elements of effective teaching and learning practices.

VI.
Schedule observations so that you are present at the start of the lesson and stay until it is finished.  Plan to arrive before the class begins.  
VII.
Review the SIA Observation Guidelines (see p. 39) before you conduct an observation.  
VIII.
For each observation, bring a copy of the appropriate standards for the level and content area and a copy of the SIA Observation Tool.  For example, make sure you have the state standards for mathematics while observing a math class.  
Conducting Observations 

Fill in the SIA Observation Tool as the lesson proceeds.  Mark an “E” for indicators that are evident.  In cases where instructors are attempting to address an indicator but do not do it fully, effectively, or transparently—in other words, the indicator is not fully evident, mark it with “NFE.” If an indicator is not evident at all, use the same notation, “NFE.” 

Note: Observing effective teaching and learning practices is not a linear process.  In many cases, determinations about whether or not certain practices and indicators are evident will not become clear until the close of the lesson.  Others will be evident early in the lesson.

Keep in mind the standards-based purpose of the lesson throughout the observation.  Refer to your set of state standards.  It should be clear what concepts and skills are being taught at the start of the lesson, even if you need more time to determine the precise standards being taught.  If what is being taught—the concepts and skills—remains unclear throughout the lesson, then, as a rule, effective standards-based practices are not present across the board.  
Note: If the match between the concepts and skills and specific standards is not immediately apparent, review the standards more in depth after the observation to determine whether or not indeed you were observing a standards-based lesson.  
Document the fact that you had difficulty, however, because this suggests a potential area for further discussion once you have aggregated the data across all of your observations.  Ask yourself whether instructors need to be more explicit about what they are teaching or you as the observer need to become better versed in the standards and how they are manifest in instruction.  
Collect evidence as the lesson progresses.  Jot down notes in the third column of the SIA Observation Tool to support your findings.  Note what you see and hear, including student behavior, class discussions, student and teacher actions and interactions, etc., as they happen.  Keeping such notes will give you specific examples—evidence—to support your findings when discussing them with instructors.  Remember to view the entire lesson.

Note: Be sure to examine the instructor-student interactions, including the type of student engagement and how the instructor encourages engagement.  Pay attention to student responses, including how students construct their understanding, strategies they use to solve problems, and patterns of student errors.  As you view the lesson, ask yourself whether classroom discussions help promote student understanding: 

· Are students active participants in the lesson?  
· Are the instructor’s questions engaging students and facilitating their thinking?  
· Does the lesson content seem appropriate for the students’ level of understanding?  
· Is students’ understanding of the content apparent?  
· If not, did the instructor adjust his or her teaching to accommodate student understanding?  
Seek additional clarification if needed.  At the end of the class, feel free to ask the instructor if this was a typical class and whether any additional clarification would be helpful in interpreting what you observed.  Obtaining materials referred to in class also can help you document your findings.

Note: The data you collect need to be representative of an instructor’s overall performance in the classroom.  If you think that a class was atypical, you may need to conduct a second observation to obtain reliable data.  
Remember that if observations are a new practice in your program, despite your efforts to allay fears, some instructors still may harbor apprehensions that could affect teaching and learning in a classroom.  This is normal.  Simply factor that into your findings.  Over time, as observations become a welcome and usual practice, anxiety should subside.  
Review notes and make final determinations.  After observing an instructor, take time while the experience is fresh to review your notes, gather your thoughts, and make final determinations about the presence (or absence) of the indicators before proceeding to the next observation.  
Tabulating the Results and Identifying Areas for Improvement

Aggregate the results.  Once all observations are complete, fill in the Aggregation of Observation Data Form (see p. 24) to determine the prevalent teaching practices in your program.  
Record the “Es” and NFEs” from each observation in columns 1–10 (or more) dedicating one column to each lesson observed.  Then sum up the results.

For each indicator, determine the percentage of lessons displaying that indicator: Count the number of “Es” and compare that to the total number of lessons observed to determine a percentage of prevalence.  For example, if seven out of 10 lessons observed derived the lesson objectives from the standards, then 70 percent of lessons are exhibiting this standards-based teaching practice.  
Prepare a summary of the observation data.  Complete the Summary of Observation Data Form to show the total number and prevalence of evident practices.  In the lower portion of the form, summarize the practices and indicators evident in a majority of classes observed and those evident in 50 percent or less of classes observed.  The latter group of indicators should form your initial list of professional development priorities for the future.  
Present major findings to instructors.  When you share feedback, consider staff dynamics carefully.  The central purpose of the presentation is to celebrate instructors’ strengths, along with increasing their awareness of standards-based teaching and learning areas that need improvement and eliciting ideas for addressing areas of weakness.  
Here are some additional considerations: 

· Begin on a positive note by thanking the instructors who taught the lessons and discussing the strengths you observed.  Significant learning can come from building on strengths as well as from addressing weaknesses.

· Speak specifically and concretely, providing examples and details wherever you can, but do not identify individual instructors.  Make factual, objective comments when addressing weaknesses and avoid value judgments (e.g., “In many classrooms, I did not observe connections being made between what students were learning and their lives and goals.” vs.  “On the whole, the lessons I observed were boring.”)

· Talk only about things that can be changed and are worth changing (e.g., ignore anything that could be characterized as personal mannerisms, unless they are interfering with student learning).

· Use questions to guide the discussion and encourage instructor reflection.  
· What, if anything, surprises you about the findings?

· What areas of the teaching and learning practice do you want to know more about?  
· What professional development priorities are most pressing for the program’s continuous improvement efforts for standards-based instruction?

· How might we structure that professional development?

Prepare a list of professional development priorities.  At the meeting, prepare a list of suggested professional development priorities drawn from the observation findings, with particular attention to areas where indicators of effective practice are not evident in a majority of classes.  This summary listed under part “C” could be the same list noted in “B” on the Summary of Observation Data Form.  As an alternative, you may want to organize the areas of need around three to four big ideas (combining indicators strategically) informed by both the quantitative and the qualitative data and staff discussions.  
Providing Access to Professional Development and Monitoring Improvement

Organize professional development.  The following are some approaches to consider as you address the weaknesses that emerged in your observations.  The list is meant to be suggestive and is in no particular order of importance.  
· Establish instructor mentors.  Look within your program for assistance from instructors who have E’s by all the indicators of a specific effective practice.  Then pair instructors who need assistance with those staff members.  One way for instructors to improve their skills in a particular area is to observe an expert instructor teaching a class.  Using instructor mentors provides professional development that is job-embedded, sustained over time, focused on the work of the instructor, and replete with opportunities for practice and reflection.  
· Revisit the SIA innovations.  Consider organizing professional development around one of the other SIA innovations.  As outlined in the crosswalk (Appendix B), each of the five practices in the SIA observation system correlates directly to one or more of the other SIA innovations.  
Note: Lesson Study, a professional development process from Japan, is one SIA tool that can be especially relevant.  It includes peer classroom observations and allows instructors to gain new ideas and perspectives about teaching from colleagues.  (See Unit 2, Translating Standards into Curriculum, for complete directions.)

· Seek outside resources.  If additional expertise is needed, look for existing courses or workshops.  Community colleges are a good resource, as are professional organizations and your state’s professional development office.  
Conduct follow-up observations.  Once professional development has been provided, conduct another series of observations.  Then update staff about progress being made in addressing the areas previously identified as needing improvement, including any evidence from observations showing the extent to which these areas have been addressed effectively.  
Note: Subsequent observations can be streamlined by concentrating on one or two effective practices—or particular indicators within them—rather than all five practices.  For example, if professional development focused on increasing the cognitive demand of lessons, classrooms can be observed for just that practice.  If observation data reveal that students are still working at the lower levels of Bloom’s taxonomy, it would indicate that additional or a different type of professional development would be needed.  
Reflections: Thinking Back and Looking Forward

After completing Unit 4, Observing Standards-in-Action, ask instructors to reflect on and then discuss what they have learned and to think ahead about additional professional development and materials that might be needed.  Below are some reflection questions to pose to instructors: 

· Reflect on the effectiveness of the activities.  What worked well and what could be improved?

· How has participating in Observing Standards-in-Action changed your thinking about the state standards?

· How will you use these methods and materials to improve your teaching practice and students’ learning?

· Have you identified a specific need—through working with the effective teaching and learning practices—that could be addressed by follow-up professional development?  Could one of the other SIA innovations meet your identified needs?
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SIA Observation Tool
	Effective Teaching and Learning Practices
	E = Evident
NFE = Not Fully Evident

	1.
Curriculum content of the lessons is aligned to the demands of standards.1
	E/NFE
	Evidence

	a.
Instructor presents lesson clearly reflecting the concepts/skills of one or more of the standards.
	
	

	b.
Instructor outlines a well-defined standards-based lesson objective stated in terms of the desired student learning outcomes.  
	
	

	c.
Students use resources directly related to the targeted standards.
	
	

	2.
Cognitive level of learning activities is aligned to the demands of the standards.
	E/NFE
	Evidence

	a.
Instructor poses questions that stimulate student thinking beyond recall.  
	
	

	b.
Instructor allows appropriate wait-time (3 or more seconds) after posing questions.  
	
	

	c.
Instructor asks students to elaborate on and justify their answers.
	
	

	d.
Instructor activates students’ metacognitive skills (e.g., models strategies, inquires about students’ strategies).  
	
	

	e.
Students work on assignments reflecting the highest demands posed by the standards targeted by the lesson.
	
	

	3.
Standards are translated into lesson content relevant to adult students.
	E/NFE
	Evidence

	a.
Instructor ties standards-based lesson to students’ goals, interests, or needs.  
	
	

	b.
Students actively participate in the lesson through class discussions, group projects, etc., instead of doing solitary seatwork or listening to extended lectures.  
	
	

	c.
Students have varied opportunities (beyond worksheets) to apply new learning in authentic or practical adult-oriented contexts.  
	
	

	
 For the purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.

	SIA Observation Tool—Continued

	4.
Standards are addressed by a coherent progression of learning.
	E/NFE
	Evidence

	a.
Instructor explicitly links lesson content to previous lessons or what students already know.  
	
	

	b.
Students have prerequisite knowledge/skills to understand lesson content.  
	
	

	c.  
Instructor incorporates standards in a lesson in a manner that builds on their natural connections.
	
	

	d.
Instructor closes lesson by:

· reviewing lesson objectives; 

· summarizing student learning; and 

· previewing how the next lesson builds on that learning.
	
	

	5.
Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.
	E/NFE
	Evidence

	a.
Instructor regularly checks whether students are mastering standards-based lesson content (e.g., circulates to check on students’ work, monitors verbal responses).
	
	

	b.
Instructor provides students with prompt, specific feedback to correct misunderstandings and reinforce learning.
	
	

	c.
Students signal understanding of lesson content before instructor introduces new ideas.  
	
	

	d.
Instructor provides supplemental instruction for students who show that they need it (e.g., individualized or peer tutoring, re-teaching, review of basic skills).
	
	

	e.
Instructor provides extension activities for students who complete classwork, instead of leaving them idle or unchallenged.
	
	

	f.
Students evaluate and reflect on their own learning.
	
	


Aggregation of Observation Data Form
	Effective Teaching and Learning Practices
	E = Evident NFE = Not Fully Evident

	1.
Curriculum content of the lessons is aligned to the demands of standards.1
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor presents lesson clearly reflecting the concepts/skills of one or more of the standards.
	
	
	
	
	
	
	
	
	
	
	
	

	b.
Instructor outlines a well-defined standards-based lesson objective stated in terms of the desired student learning outcomes.  
	
	
	
	
	
	
	
	
	
	
	
	

	c.
Students use resources directly related to the targeted standards.
	
	
	
	
	
	
	
	
	
	
	
	

	2.
Cognitive level of learning activities is aligned to the demands of the standards.
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor poses questions that stimulate student thinking beyond recall.  
	
	
	
	
	
	
	
	
	
	
	
	

	b.
Instructor allows appropriate wait-time (3 or more seconds) after posing questions.  
	
	
	
	
	
	
	
	
	
	
	
	

	c.
Instructor asks students to elaborate on and justify their answers.
	
	
	
	
	
	
	
	
	
	
	
	

	d.
Instructor activates students’ meta-cognitive skills (e.g., models strategies, inquires about students’ strategies).  
	
	
	
	
	
	
	
	
	
	
	
	

	e.
Students work on assignments reflecting the highest demands posed by the standards targeted by the lesson.
	
	
	
	
	
	
	
	
	
	
	
	

	3.
Standards are translated into lesson content relevant to adult students.
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor ties standards-based lesson to students’ goals, interests, or needs.  
	
	
	
	
	
	
	
	
	
	
	
	

	b.
Students actively participate in the lesson through class discussions, group projects, etc., instead of doing solitary seatwork or listening to extended lectures.  
	
	
	
	
	
	
	
	
	
	
	
	

	c.
Students have varied opportunities (beyond worksheets) to apply new learning in authentic or practical adult-oriented contexts.  
	
	
	
	
	
	
	
	
	
	
	
	

	
 For the purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.

	Aggregation of Observation Data Form—Continued

	4.
Standards are addressed by a coherent progression of learning.
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor explicitly links lesson content to previous lessons or what students already know.  
	
	
	
	
	
	
	
	
	
	
	
	

	b.
Students have prerequisite knowledge/
skills to understand lesson content.  
	
	
	
	
	
	
	
	
	
	
	
	

	c.
Instructor incorporates standards in a lesson in a manner that builds on their natural connections.  
	
	
	
	
	
	
	
	
	
	
	
	

	d.
Instructor closes lesson by:

· reviewing lesson objectives; 

· summarizing student learning; and 

· previewing how the next lesson builds on that learning
	
	
	
	
	
	
	
	
	
	
	
	

	5.
Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.  
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor regularly checks whether students are mastering standards-based lesson content (e.g., circulates to check on students’ work, monitors verbal responses).
	
	
	
	
	
	
	
	
	
	
	
	

	b.
Instructor provides students with prompt, specific feedback to correct misunderstandings and reinforce learning.
	
	
	
	
	
	
	
	
	
	
	
	

	c.
Students signal understanding of lesson content before instructor introduces new ideas.  
	
	
	
	
	
	
	
	
	
	
	
	

	d.
Instructor provides supplemental instruction for students who show they need it (e.g., individualized or peer tutoring, re-teaching, review of basic skills).
	
	
	
	
	
	
	
	
	
	
	
	

	e.
Instructor provides extension activities for students who complete classwork, instead of leaving them idle or unchallenged.
	
	
	
	
	
	
	
	
	
	
	
	

	f.
Students evaluate and reflect on their own learning.  
	
	
	
	
	
	
	
	
	
	
	
	


Summary of Observation Data Form
	
	E = Evident
NFE = Not Fully Evident

	1.
Curriculum content of the lessons is aligned to the demands of standards.2
	Total Es
	Prevalence Percent

	a.
Instructor presents lesson clearly reflecting the concepts/skills of one or more of the standards.
	
	

	b.
Instructor outlines a well-defined standards-based lesson objective stated in terms of the desired student learning outcomes.
	
	

	c.
Students use resources directly related to the targeted standards.
	
	

	2.
Cognitive level of learning activities is aligned to the demands of the standards.
	Total Es
	Prevalence Percent

	a.
Instructor poses questions that stimulate student thinking beyond recall.
	
	

	b.
Instructor allows appropriate wait-time (3 or more seconds) after posing questions.
	
	

	c.
Instructor asks students to elaborate on and justify their answers.
	
	

	d.
Instructor activates students’ metacognitive skills (e.g., models strategies, inquires about students’ strategies).  
	
	

	e.
Students work on assignments reflecting the highest demands posed by the standards targeted by the lesson.
	
	

	3.
Standards are translated into lesson content relevant to adult students.
	Total Es
	Prevalence Percent

	a.
Instructor ties standards-based lesson to students’ goals, interests, or needs.  
	
	

	b.
Students actively participate in the lesson through class discussions, group projects, etc., instead of doing solitary seatwork or listening to extended lectures.  
	
	

	c.
Students have varied opportunities (beyond worksheets) to apply new learning in authentic or practical adult-oriented contexts.  
	
	

	2 For the purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.


	Summary of Observation Data Form—Continued

	4.
Standards are addressed by a coherent progression of learning.
	Total Es
	Prevalence Percent

	a.
Instructor explicitly links lesson content to previous lessons or what students already know.  
	
	

	b.
Students have prerequisite knowledge/skills to understand lesson content.  
	
	

	c.  
Instructor incorporates standards in a lesson in a manner that builds on their natural connections.
	
	

	d.
Instructor closes lesson by:

· reviewing lesson objectives; 

· summarizing student learning; and 

· previewing how the next lesson builds on that learning
	
	

	5.
Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.
	Total Es
	Prevalence Percent

	a.
Instructor regularly checks whether students are mastering standards-based lesson content (e.g., circulates to check on students’ work, monitors verbal responses).
	
	

	b.
Instructor provides students with prompt, specific feedback to correct misunderstandings and reinforce learning.
	
	

	c.
Students signal understanding of lesson content before instructor introduces new ideas.  
	
	

	d.
Instructor provides supplemental instruction for students who show that they need it (e.g., individualized or peer tutoring, re-teaching, review of basic skills).
	
	

	e.
Instructor provides extension activities for students who complete classwork, instead of leaving them idle or unchallenged.
	
	

	f.
Students evaluate and reflect on their own learning.
	
	


A. In 50 percent or more of these classes, the following practices/indicators were observed: List practices/indicators and sample relevant evidence for each.

B. In 50 percent or less of these classes, the following practices/indicators were observed: List practices/indicators and sample relevant evidence for each.  
C. List priorities for professional development generated by the discussion with instructional staff.

Sample Aggregation of Observation Data 

Note that those indicators present in less than a majority of the observed classrooms are shaded.  Those would serve as the basis for discussions about professional development priorities.  You also could choose to pursue professional development on a certain practice even if more than a majority of staff demonstrated it; the 50 percent cut-off is merely a guide-line to aid staff in setting priorities.  
	Effective Teaching and Learning Practices
	E = Evident NFE = Not Fully Evident

	1.
Curriculum content of the lessons is aligned to the demands of standards.3
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor presents lesson clearly reflecting the concepts/skills of one or more of the standards.
	E
	E
	E
	E
	N
F
E
	E
	E
	E
	E
	E
	9
	90

	b.
Instructor outlines a well-defined standards-based lesson objective stated in terms of the desired student learning outcomes.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	E
	N
F
E
	E
	6
	60

	c.
Students use resources directly related to the targeted standards.
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	E
	E
	5
	50

	2.
Cognitive level of learning activities is aligned to the demands of the standards.
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor poses questions that stimulate student thinking beyond recall.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	2
	20

	b.
Instructor allows appropriate wait-time (3 or more seconds) after posing questions.  
	N
F
E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	E
	N
F
E
	N
F
E
	4
	40

	c.
Instructor asks students to elaborate on and justify their answers.
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	E
	N
F
E
	N
F
E
	5
	50

	d.
Instructor activates students’ meta-cognitive skills (e.g., models strategies, inquires about students’ strategies).  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	E
	E
	5
	50

	e.
Students work on assignments reflecting the highest demands posed by the standards targeted by the lesson.
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	E
	E
	5
	50

	3 For the purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.


	Sample Aggregation of Observation Data—Continued

	3.
Standards are translated into lesson content relevant to adult students.
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor ties standards-based lesson to students’ goals, interests, or needs.  
	N
F
E
	E
	E
	N
F
E
	N
F
E
	E
	N
F
E
	E
	E
	E
	6
	60

	b.
Students actively participate in the lesson through class discussions, group projects, etc., instead of doing solitary seatwork or listening to extended lectures.  
	E
	E
	E
	N
F
E
	N
F
E
	E
	E
	N
F
E
	N
F
E
	E
	6
	60

	c.
Students have varied opportunities (beyond worksheets) to apply new learning in authentic or practical adult-oriented contexts.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	N
F
E
	E
	4
	40

	4.
Standards are addressed by a coherent progression of learning.
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor explicitly links lesson content to previous lessons or what students already know.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	E
	N
F
E
	E
	6
	60

	b.
Students have prerequisite knowledge/
skills to understand lesson content.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	N
F
E
	E
	E
	6
	60

	c.
Instructor incorporates standards in a lesson in a manner that builds on their natural connections.  
	E
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	N
F
E
	E
	6
	60

	d.
Instructor closes lesson by:

· reviewing lesson objectives; 

· summarizing student learning; and 

· previewing how the next lesson builds on that learning
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	N
F
E
	E
	4
	40


	Sample Aggregation of Observation Data—Continued

	5.
Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.  
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	Total Es
	Prevalence Percent

	a.
Instructor regularly checks whether students are mastering standards-based lesson content (e.g., circulates to check on students’ work, monitors verbal responses).
	E
	E
	N
F
E
	N
F
E
	E
	E
	N
F
E
	N
F
E
	E
	E
	6
	60

	b.
Instructor provides students with prompt, specific feedback to correct misunderstandings and reinforce learning.
	E
	E
	N
F
E
	N
F
E
	E
	E
	N
F
E
	N
F
E
	E
	E
	4
	60

	c.
Students signal understanding of lesson content before instructor introduces new ideas.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	E
	N
F
E
	N
F
E
	N
F
E
	4
	40

	d.
Instructor provides supplemental instruction for students who show they need it (e.g., individualized or peer tutoring, re-teaching, review of basic skills).
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	3
	30

	e.
Instructor provides extension activities for students who complete classwork, instead of leaving them idle or unchallenged.
	E
	E
	N
F
E
	N
F
E
	N
F
E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	3
	30

	f.
Students evaluate and reflect on their own learning.  
	E
	E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	N
F
E
	2
	20


Sample Summary of Observation Data and Professional Development Priorities
Next, summarize all indicators evident in a majority of classrooms and those evident in 50 percent or less of the classrooms.  The latter group of indicators should form your professional development priorities for the next year.  
	
	E = Evident
NFE = Not Fully Evident

	1.
Curriculum content of the lessons is aligned to the demands of standards.4
	Total Es
	Prevalence Percent

	a.
Instructor presents lesson clearly reflecting the concepts/skills of one or more of the standards.
	9
	90

	b.
Instructor outlines a well-defined standards-based lesson objective stated in terms of the desired student learning outcomes.
	6
	60

	c.
Students use resources directly related to the targeted standards.
	5
	50

	2.
Cognitive level of learning activities is aligned to the demands of the standards.
	Total Es
	Prevalence Percent

	a.
Instructor poses questions that stimulate student thinking beyond recall.
	2
	20

	b.
Instructor allows appropriate wait-time (3 or more seconds) after posing questions.
	4
	40

	c.
Instructor asks students to elaborate on and justify their answers.
	5
	50

	d.
Instructor activates students’ metacognitive skills (e.g., models strategies, inquires about students’ strategies).  
	5
	50

	e.
Students work on assignments reflecting the highest demands posed by the standards targeted by the lesson.
	5
	50

	3.
Standards are translated into lesson content relevant to adult students.
	Total Es
	Prevalence Percent

	a.
Instructor ties standards-based lesson to students’ goals, interests, 
or needs.  
	6
	60

	b.
Students actively participate in the lesson through class discussions, group projects, etc., instead of doing solitary seatwork or listening to extended lectures.  
	6
	60

	c.
Students have varied opportunities (beyond worksheets) to apply new learning in authentic or practical adult-oriented contexts.  
	4
	40

	4 For the purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.

	Sample Summary of Observation Data and Professional Development Priorities—Continued

	4.
Standards are addressed by a coherent progression of learning.
	Total Es
	Prevalence Percent

	a.
Instructor explicitly links lesson content to previous lessons or what students already know.  
	6
	60

	b.
Students have prerequisite knowledge/skills to understand lesson content.  
	6
	60

	c.  
Instructor incorporates standards in a lesson in a manner that builds on their natural connections.
	6
	60

	d.
Instructor closes lesson by:

· reviewing lesson objectives; 

· summarizing student learning; and 

· previewing how the next lesson builds on that learning
	4
	40

	5.
Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.
	Total Es
	Prevalence Percent

	a.
Instructor regularly checks whether students are mastering standards-based lesson content (e.g., circulates to check on students’ work, monitors verbal responses).
	6
	60

	b.
Instructor provides students with prompt, specific feedback to correct misunderstandings and reinforce learning.
	4
	60

	c.
Students signal understanding of lesson content before instructor introduces new ideas.  
	4
	40

	d.
Instructor provides supplemental instruction for students who show that they need it (e.g., individualized or peer tutoring, re-teaching, review of basic skills).
	3
	30

	e.
Instructor provides extension activities for students who complete classwork, instead of leaving them idle or unchallenged.
	3
	30

	f.
Students evaluate and reflect on their own learning.
	2
	20


A.
In more than 50 percent of these classes, the following practice/indicators were observed
I.
Practice/Indicators: Presented lesson objectives clearly derived from the standards and explicitly communicated those objectives to students.  
Evidence: 
Instructors began most lessons by informing students what the lesson would be about, providing purpose and direction to the students.  In almost every case, it was evident what standards the lesson was addressing.  
The lesson objectives were understandable to students, and the instructors clearly had taken pains to translate the standards into terms students could understand.  In several language classes, instructors even found visual ways to show students what they would be learning.  In one class, the instructor began the class with an activity and then involved the students in identifying what they had done and what they would be learning today.  
Significantly, in all cases, objectives were stated in terms that defined the learning outcomes of the lesson and avoided the common pitfall of defining the lesson objective in terms of homework or textbook pages covered, etc.

II.
Practice/Indicators: Related the lesson to students’ college and career goals.  
Evidence: 

Instructors often referred to student goals and interests in class.  
It was apparent to this observer that instructors knew their students well.  In some classrooms, instructors commented on such things as students’ work or business in their country of origin and students’ desire to earn their GED so they could go to community college to study specific subjects.  In other classrooms, instructors made reference to students’ interest in being able to help their children with homework and get more involved in their children’s education.  
III.
Practice/Indicators: Provided opportunities for students to be actively engaged in class.
Evidence: 
Classes were filled with actively engaged students!  Several classes employed the Listen-Think-Pair-Share technique, where the instructor posed a question, provided thinking time, asked students to share in pairs, and then asked students to engage in whole-class discussion.  
Several classes had students involved in group projects that had them talking, sharing, and solving problems.  
Several classes had students involved in classroom discussions that deliberately asked them to explore points of view different from those expressed by an author or another student.  In other classes, students were asked to compare and contrast objects, problems, or ideas.

IV.
Practice/Indicators: Began the lesson by reviewing prior learning/re-teaching foundational skills briefly and addressed standards in a lesson in a manner that builds on their natural connections and reflects “real world” demands.
Evidence: 
Instructors often jogged the memory of students about what they already knew and could apply to the new lesson.  
Sometimes instructors reviewed the concepts/skills in a previous lesson.  
Instructors referred to problem sets students had worked on previously or named specific skills students would use to understand the new lesson.  
Evidence:

In some cases, the connections among standards came in the application activities.  For example, graphing and counting skills were used to support a reading activity.  
In another case, the lesson began by focusing on one standard and then moved to focus on another.  For example, a language lesson began with a listening and speaking standard and built up to a writing activity.

V.
Practice/Indicators: Regularly checked whether students had understood standards-based lesson content (e.g., circulates to check on students’ work, monitors verbal responses) and provided timely, precise, and understandable feedback to students.
Evidence: 
Throughout the lessons, instructors checked in with students to determine their understanding.  Often this happened through question-answer periods.  
Another customary practice was circulating around the room as students worked on an assignment to make sure they understood the directions and to check their progress in completing the assignment.  It was clear to this observer from instructors’ conversations with students as they circulated that they really tuned into what students were doing and understanding.  
Student responses to instructors’ feedback showed clearly that the feedback was able to rectify many misunderstandings and provide students with helpful information.  It was noteworthy that instructors varied the wording used to express the same feedback, to ensure that if students did not understand the feedback phrased in one way, they could understand it in other words.
B.
In 50 percent or less of these classes, the following practice/indicators were observed
I.
Practice/Indicators: Presents instructional activities/resources directly related to the lesson objective(s).
Evidence that professional development is needed: 
Too many student activities did not match the stated purpose of a lesson.  For example, one stated purpose was to read for comprehension, but the activity was reading aloud and no questions were posed to students about what they had read.  
In another lesson, a stated objective was to use verbs and adverbs in sentences, but the class activity was completing a worksheet in which students were asked to identify (circle) the verbs and adverbs.  
II.
Practice/Indicators: Teaches lessons at the level of difficulty or cognitive demand identified in the standards.  This includes using higher-level questions to engage students’ thinking on deeper levels, activating students’ metacognitive skills, and giving assignments reflecting the highest demands and most important concepts posed by the standards targeted by the lesson.
Evidence that professional development is needed: 
Most questions asked for knowledge or comprehension answers useful in reviewing/summarizing content being taught and in diagnosing students’ strengths and weaknesses.  
Fewer questions were pitched at higher levels of cognition (“what if,” “why,” “how” questions).  
When higher-level questions were posed, answers were rushed and instructors often offered their own responses, rather than waiting for students to think and provide more comprehensive answers.  
Evidence that professional development is needed: 
It appears that instructors are paying some attention to metacognition, but not as consistently or transparently as needed.  Few teachers actually activated these strategies by modeling their own thought processes while teaching or prompting students with questions.  For example, “When you get stuck, what might you do?” or “Why are we practicing this skill?” “How will it help you?” “How will you use what we are learning outside of class?” “What did we learn today?” or “Can you explain the strategies you are using to solve this problem?”
Evidence that professional development is needed: 
Most student assignments were textbook-driven and did not seem flexible enough to accommodate a range of cognitive demands—especially at the higher levels demanded by the standards.
III.
Practice/Indicators: Connects learning (student practice) to authentic, practical applications.  
Evidence that professional development is needed: 
As noted, while students were actively involved in the class through discussions and small-group work, too much emphasis was placed on the use of worksheets, textbooks, workbooks.  Rarely were students asked to solve authentic problems, apply their skills to make decisions about real issues facing them or their communities, etc.  
IV.
Practice/Indicators: Closes lessons with a review of lesson objectives and preview of upcoming lesson.  
Evidence that professional development is needed: 
Classes tended to end rather abruptly with a homework assignment and without a review of the lesson objectives or a chance for students to reflect on their learning.  
Too many instructors seem to be overlooking the importance of closure, thus failing to use an effective strategy that helps students review and summarize the lesson, determine if lesson goals have been met, and think about the next day’s lesson.
V.
Practice/Indicators: Thoroughly checks on student understanding and then adjusts instruction accordingly.  This includes providing feedback to students, making accommodations for students who need teacher assistance and additional instructional time, and asking students to evaluate/reflect on their own learning.
Evidence that professional development is needed: 
Students were asked to demonstrate concepts/skills in a single way—often by filling out a worksheet.  
Student assessment (and feedback) did not include more open-ended problem solving, short-term projects, authentic applications of the target skills, etc.
Evidence that professional development is needed: 
In classes where writing or speaking were required, no writing or speaking guidelines—rubrics—were provided to students.
Evidence that professional development is needed: 
It was clear that students were often at very different points on the learning continuum, but whole-class lessons were the norm.  Seldom were students strategically grouped or the style or pace of instruction differentiated to fit the different instructional needs of students.  
Evidence that professional development is needed: 
While most instructors circulated to check on students’ work and asked who needed additional time and help, most did not actually follow up with concrete assistance.  For example, setting up peer tutoring groups, assigning a challenge task to some students while working directly with other students who said they needed help, offering students extra time (after class), etc., did not occur.  
Too often, students sat and waited with nothing to do after they completed a whole-class, group, or pair/partner instructional activity.
C.
Priorities for professional development generated by the discussion with instructional staff
There are three main priorities, focused on assisting instructors in learning how to provide students with:5
I.
A rich mix of learning activities/assignments more closely aligned to standards and directly linked to real-life applications.
Suggestion for Professional Development:

Several areas that deserve attention center on the quality—alignment, rigor, and relevance—of lessons and assignments, and these could be wrapped into a training opportunity.  Students persist at tasks and learn more when they are challenged and see a clear purpose and real-life connections.
II.
Opportunities to respond to different levels of questioning that address application, analysis, inference, synthesis, and evaluation.  
Suggestion for Professional Development:

This is another aspect of rigor and relevance and deserves its own training emphasis.  If questions ask students only to recall information, answers will remain at a low level, and higher-order thinking will be limited.  Instructors need to be trained to use more effective questioning strategies so that students can be: (1) questioned at higher levels (aligned to the appropriate levels of complexity found in the standards); (2) required to think abstractly; and (3) actively involved in classroom discussions.  Moreover, learning about the research behind the importance of wait-time after asking a question could improve performance on this indicator, as could instruction in how to incorporate discussions and activities to help students understand how they learn and the learning process.
III.
Differentiated instruction tailored to their needs.  
Suggestion for Professional Development: 
Instructors need to learn how to diagnose student skills and identify the needs of different student groups via product, process, and environment.  
5 Note that Instructors #1 and #2 appear to be good candidates to lead some professional training onsite.  

SIA Observation Guidelines

I.
Support the natural atmosphere of the classroom.

· Arrive early and remain in the classroom during the entire lesson to capture how the lesson is set up, its flow and conclusion.
· Minimize your interaction with students, although contact is permitted if done discreetly and with the purpose of understanding what students are thinking and working on.  Otherwise, asking questions or participating in activities can detract from your observations.
II.
Circulate freely when students are working individually or in groups (if you cannot hear students or need to see their work); otherwise, move to the side or back of the room during whole-class discussion.

III.
Assume the role of researcher—collecting data on teaching practices—not evaluator.  
IV.
Come to the lessons fresh—just as students do—without the benefit of any advance meeting or detailed information about what to expect.

V.
Pay attention to student responses, including the level of student engagement, how students are constructing their understanding, strategies they use to solve problems, and patterns of student errors.

VI.
Pay attention to instructor-student interactions, including the type of student engagement and how the instructor encourages engagement.
VII.
Pay attention to what the instructor says and does, as well as what he or she asks students to do.

Crosswalk between the Effective Teaching and Learning Practices and the SIA Innovations
Following is a brief review of the elements of the SIA innovations.  The chart below shows how various elements relate to each effective teaching and learning practice.

Unpacking the Components of Standards.  This exercise “unpacks” each standard into its component concepts and skills and helps instructors to understand the levels of cognitive demand required to meet the standard.  (Unit 1)

Building Sample Activities.  This exercise provides instructors with a process to translate standards into an aligned set of activities that: 1) use the full standard; 2) reflect the cognitive demand of the standard; 3) include an end-product meaningful to students; and 4) make connections to other standards, as appropriate.  (Unit 1)

Aligning Resources to Standards.  This is a method for checking the alignment of resources and textbooks to the standards to determine how tightly they align with each standard and where the resource is weak or silent on specific content.  (Unit 1)

Identifying Lead Standards.  This exercise gives instructors a process for identifying a set of lead standards around which to organize curriculum and assessment.  (Unit 2)

Designing Coherent Units of Instruction.  This process teaches instructors to cluster standards in units so that they build upon one another and, through those natural connections, reflect real-world demands and enrich the meaning and content of lessons.  (Unit 2)

Conducting Lesson Studies.  Working in partnership with colleagues, instructors gain concrete experience in developing, trying out, and revising a lesson plan based on research on effective lessons.  (Unit 2)

Focus on Assignments.  This process helps programs close the gap between what students are learning and doing and the expectations embodied in standards by focusing instructor and student work on standards in a manner that is relevant, engaging, and appropriately rigorous.  (Unit 3)
How the elements of the SIA innovations relate to each effective teaching and learning practice

	Effective teaching and learning practice
	Elements of SIA innovations

	1.

Curriculum content of the lessons is aligned to the demands of standards.
	Unpacking the Components of Standards: If the content being taught is not recognizable as a standard, or there does not appear to be a direct relationship between instructional objectives and classroom activities, this tool will help instructors focus more precisely on the concepts and skills they are supposed to be teaching.
	Aligning Resources to Standards: If student assignments students do not seem relevant to the lesson objective, this tool will allow instructors to verify the alignment of their resources to the standards and help them determine when they need to augment resources to teach standards at the right level of depth and complexity.
	Conducting Lesson Studies: Working in partnership with colleagues, instructors gain concrete experience with developing, trying out, and revising a lesson plan that directly connects instructional objectives, instructional resources, classroom activities, and state standards.

	2.

Cognitive level of learning activities is aligned to the demands of the standards.  
	Unpacking the Components of Standards: This tool “unpacks” each standard, highlighting the levels of cognitive demand required to meet each standard, so that instructors can be more deliberate about engaging students in learning at higher levels of Bloom’s (or another) learning taxonomy through varied questioning techniques and challenging assignments.
	Focus on Assignments: This process can help instructors close the gap between what their students are learning and doing and the expectations embodied in the standards by focusing on strengthening student assignments.
	Conducting Lesson Studies: Working in partnership with colleagues, instructors gain concrete experience with developing, trying out, and revising a lesson plan based on research on effective lessons, including such elements as offering varied sequences of questions to stimulate student thinking and to check understanding.

	3.

Standards are translated into lesson content relevant to adult students.  
	Building Sample Activities: This process gives instructors experience with translating standards into an aligned set of activities that are meaningful to students as workers, citizens, and family and community members.
	Focus on Assignments: This process can help to improve classroom assignments so they are relevant, engaging, and appropriately rigorous.
	Conducting Lesson Studies: Working in partnership with colleagues, instructors gain concrete experience with developing, trying out, and revising a lesson plan based on research on effective lessons.  This includes such elements as contextualizing and connecting lessons to issues personally relevant to students and to real issues in everyday life, as well as emphasizing interactive discourse and active learning in authentic contexts.


How the elements of the SIA innovations relate to each effective teaching and learning practice—Continued

	Effective teaching and learning practice
	SIA innovations elements

	4.

Standards are addressed by a coherent progression of learning.  
	Identifying Lead Standards: This exercise gives instructors a process for identifying a set of lead standards around which to organize curriculum and assessment, so that lessons build on one another.
	Designing Coherent Units: Rather than treating standards as simply a checklist of content items, instructors learn through this process to cluster standards within and across lessons in ways that take advantage of their natural connections and permit deep and thoughtful coverage for learners.
	Conducting Lesson Studies: Working in partnership with colleagues, instructors gain concrete experience with developing, trying out, and revising a lesson plan based on research on effective lessons.  This includes such elements as connecting previous lessons and prior learning to current lessons and closing a lesson by drawing together ideas learned and previewing the next lesson.

	5.

Students’ level of understanding is assessed during the lesson and instruction is adjusted accordingly.  
	Conducting Lesson Studies: Working in partnership with colleagues, instructors gain concrete experience with developing, trying out, and revising a lesson plan based on research on effective lessons.  This includes such elements as determining that students have mastered lesson material before introducing new ideas; providing detailed feedback; and providing both supplemental instruction for students needing help and extensions for those ready for a greater challenge.
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Observers come to lessons afresh, as students do, without the benefit of any advance meeting �or detailed information about what they can expect to see �and why.





‘





‘





I liked having �the chance to �be observed.”


Kristina Juarez�SIA Instructor�Kansas





‘





‘





The whole team �looked over the observation form.  We discussed every aspect of it—and what we thought it should look like in the classroom.  I gave teachers copies to look at and play with and get familiar with … I was as transparent as possible.  They knew �what I was going to be looking for.”


Vanessa Cummings�SIA Facilitator�Oklahoma





Review a videotaped lesson with your instructors to help make the practices and indicators come to life and to ensure that they are understood.








‘





‘





At first I didn’t feel �so comfortable with my observation skills.  But I enjoy getting in the classroom.  I want to share with teachers all the good things I see.  The observations showed teachers using different kinds of delivery with different personalities, and energy, and lots of creativity—but still there were consistent results of what needed improvement.”


Karisa Tashjian�SIA Facilitator�Rhode Island





Be sure to examine the instructor-student interactions, including the type of student engagement and how the instructor encourages engagement.





It’s great that we �are going to create professional development that will cater directly to the areas that we did not score over 60 percent.  This perhaps will help us get the tools and strategies that we need to better our program.”


Liliana Black�SIA Instructor�Texas 





‘





‘





When you share feedback, consider staff dynamics carefully.





One way for instructors to improve their skills in a particular area is to observe an expert instructor teaching a class.





‘





‘





Teachers were open to feedback.  They were hungry to focus on PD so that it would help their students and help them grow as teachers.  I had never before conducted observations that led to a statistical collection of data so at first it was hard to see patterns and interpret what those patterns were telling me about instruction.  Then I was able to look at the data collectively and see patterns in areas where we needed improvement and areas where we were doing well.  That information was vital in helping me to determine the professional development needs of the program.”


Debby Cargill�SIA Facilitator�Virginia 








� For the purposes of Standards-in-Action, a “standard” is defined as the most specific level of outcome used by a state to indicate what students should know and be able to do.  These can include indicators, objectives, and benchmarks.





